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Resumen 
 
 La falta de interacción oral, el temor a participar en público y 
a ser corregidos fueron algunos de los factores mostrados por los 
y las estudiantes en las aulas de clase de una escuela pública de 
Santa Rosa de Cabal. Estos factores y la importancia que toma la 
comunicación oral en una lengua extranjera como el idioma Inglés 
dan umbral a este proyecto de investigación.  
Este proyecto de investigación se enfoca en hacer un análisis 
de la importancia que toma y el impacto que causa la 
retroalimentación (Feedback) en el desarrollo oral durante el 
aprendizaje de un alengua extranjera (Inglés) en una población 
estudiantil de grado quinto de una institución pública del 
municipio de Santa Rosa de Cabal.   
Además del análisis que hace este estudio sobre el impacto 
del Feedback en el desarrollo oral, también analiza el impacto que 
causa la implementación de Modelling y Scaffolding como canales 
para brindar un Feedback efectivo que promueva el desarrollo 
oral de los estudiantes de esta institución educativa, quienes 
presentan niveles bajos de interacción oral.  
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 La investigación se llevó a cabo  a través de 
observaciones y videos los cuales fueron monitoreados 
constantemente para analizar los posibles efectos de la 
implementación de las estrategias propuestas en el avance de  las 
participantes. De la misma manera, las actividades que se 
implementaron en el aula de clase fueron analizadas 
minuciosamente con el fin de implementar actividades útiles y 
dinámicas donde se pudiera proveer un Feedback efectivo. 
Como resultado se puede concluir que el Feedback que se les 
proporcionó a las participantes de la investigación durante 6 
meses aproximadamente, a través de Modelling y Scaffolding, 
ayudó efectivamente para que las participantes mejoraran su 
desarrollo oral y su interacción en lengua extranjera (Inglés).  El 
estudio incluye instrucciones, implicaciones,  y muestras del 
proceso investigativo, además de otros estudios externos.   
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Abstract 
 
 This study is focused on analyzing the effectiveness of  
suitable Feedback provided to three fifth-grade students on their 
English oral performances, to promote their oral language 
development in the English language; the study was carried out in 
a public school in Santa Rosa de Cabal during a six-month period. 
Furthermore, this research analyses the impact of providing 
feedback through scaffolding and modeling, and using these two 
resources as a channel to provide students suitable input to 
promote their oral English language development.  
 The results demonstrate how the participants improved 
their oral language interaction in the English Language. They also 
reveal that feedback provided through Scaffolding and Modelling 
creates a confident environment and helps students acquire new 
input more rapidly.    
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GLOSSARY 
 
EFL:  English as a Foreign Language. 
Feedback: It is a tool to make students realize how well they are 
advancing and what weaknesses they have to improve.    
Modeling: It is a tool to facilitate the content given to students through 
visual aids. 
Scaffolding: It is a strategy for supporting students’ learning process 
and taking them to the next step of their learning. 
SLA: Second Language Acquisition. 
ELLs: English Language Learners 
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1. Statement of the problem 
 
 
After having seen the importance of oral interaction, which has 
become the ideal of the new Colombian educational project “Colombia 
bilingüe 2019” lunched by The Ministry of Education, and having seen 
the complexity and deficiency of oral English language interaction 
observed in the classrooms of public schools, we decided to carry out 
this study as a way to provide possible solutions to this deficiency, and 
to contribute to the bilingual Colombian educational project. As Snell 
expresses it, “One of the most common problems in EFL classrooms for 
teachers is dealing with an inactive class, where students are 
unresponsive and avoid oral interaction.” Snell (1999), p. 156.  
 Alongside our experience as students and in-service 
teachers, we have become aware of the importance that oral 
communication skills have both in and outside the classroom. These 
skills take great importance due to their basic role in human 
interaction. Larraga Cubero. M. J. makes an interesting contribution to 
this topic, when he states that “La función más importante del lenguaje 
es la comunicación, es decir, el intercambio de informaciones, aunque 
este no sea el único sistema de comunicación puesto que también 
empleamos otros: la mímica, las posturas….pero es el lenguaje oral el 
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que ocupa el lugar predominante” 
(LarragaCubero.M.J.cprcalat.educa.aragon.es/evolución_del_lenguaje_o
ral.htm). 
Due to the importance and complexity of the implementation of 
oral language interaction in a classroom setting, foreign and second 
language teachers must provide students with as much input as 
possible in the learning environment. Kirkland & Patterson state that 
“The development of oral language in classrooms has been an 
incidental occurrence historically. The amount of oral language that 
children have is an indicator of their success or struggle in school. To 
meet the needs of these children, teachers can make oral language 
development a primary focus for instruction” (Lynn D. Kirkland and 
Janice Patterson, p. 391)   
  The Ministry of Education of Colombia has launched a new 
project, “Colombia Bilingüe 2019” which seeks to promote interaction 
in the English language both with native and non-native speakers. 
According to this governmental policy, “el principal objetivo del 
Programa Nacional de Bilingüismo es tener ciudadanos y ciudadanas 
capaces de comunicarse en inglés… que inserten al país en los procesos 
de comunicación universal, en la economía global y en la apertura 
cultural.”(www.colombiaaprende.edu.co). Nevertheless, few primary 
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schools in Colombia are working on this project, and they still  
continue in the old traditional way where teachers have to teach all the 
subjects, including English as a foreign language. “Hasta el 2009 ningún 
profesor licenciado en Inglés ha sido nombrado para enseñar Inglés en 
una escuela pública en Colombia” (Zuluaga, 2009).  
 Oral communication in English is not only the principal goal that 
the Ministry of Education has with the “Colombia Bilingüe” Program; it 
is also the main aim of learning a second language. Therefore, the 
importance of oral communication makes us realize that the 
development of these particular skills in English is a big challenge that 
English teachers in Colombia must face, a challenge faced mainly by 
those teachers who work in primary school and have the responsibility 
to build an excellent English language background.  
In fact, some public primary schools in Santa Rosa de Cabal 
employ English teachers who work per hours, whose main 
responsibility is to give the students the possibility to get appropriate 
instruction in English. The complex process of the appropriate 
implementation of oral language skills in English was observed in one 
public school in Santa Rosa de Cabal where one of the researchers of 
this project has worked for almost three years. He argues that his 
students have shown a low level of oral classroom interaction. He 
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states that after students are exposed to English language instruction 
for two years, they just end up reading and repeating short phrases. 
Krashen and Terrell (1983) state that students must have a good 
comprehension and should produce simple sentences after 1 to 3 years 
receiving English instruction. 
Although the researcher in question has implemented feedback 
combined with other strategies, students still keep on showing many 
difficulties in terms of oral interaction. To find out a possible solution 
to the absence of suitable oral interaction in the classroom, we have 
looked for and applied other strategies and methods, in particular 
scaffolding, modeling and feedback, together with a consideration of 
the students’ channel of perception (visual, kinesthetic and auditory). 
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2. The Study 
This study is focused on three fifth-grade students: Yaneris, 
Stephanie and Daniela, enrolled in a public primary school in Santa 
Rosa de Cabal, where English is part of the curriculum. These students 
have shown a low level of English proficiency during their language 
learning process. This low English language level is not only reflected 
in their grades but in the comments given by their English teachers. 
These students have not reached the goals established by the English 
syllabus; their oral work in class is not enough to maintain an effective 
interaction. According to one of the school teachers, these learners do 
not have any psychological learning problems, a fact which is verified 
through a report of the students’ profiles kept in the school 
coordination files. Since oral activities and feedback are a necessary 
resource for students to progress in their learning process, these 
factors are considered in this study as the principal element to 
promote and improve the students’ oral interaction in class.   
As we pointed out above, Modeling and scaffolding are the two 
main strategies taken into account in this study as means to implement 
an effective development of oral language skills on these students, 
through the support of feedback.  
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The relevance of these strategies is justified by their reported 
power in the teaching and learning process: scaffolding is an effective 
support to teach young learners; as Peregoy & Boyle claim, “Scaffolds 
are temporary supports, provided by more capable individuals that 
permit learners to participate in complex processes before they are 
able to do so unassisted”(Peregoy& Boyle, 1997). Furthermore, 
scaffolding empowers learners with input given step by step to 
perform different tasks for themselves. “In educational settings, 
teachers as external scaffolds enable students to accomplish tasks with 
assistance which they eventually will do independently”.  (Lorri M. 
Johnson-Perrodin, 1988). 
Feedback is a useful tool to make students realize how they are 
performing their tasks and what they have to improve. “The majority 
of SLA studies have supported the assumption that some forms of 
feedback are effective in short term, in the sense of leading to 
modification of the error and/or imitation of the correct form” (cited 
by Lynch and Maclean 2003 from Truscott, 1996). As a matter of fact, 
feedback is useful for both teachers and students to check the learning 
process constantly to avoid possible fossilizations. 
Modeling is a method used by teachers to help students to grasp 
concepts more easily by referring to a model. “A model is a theoretical 
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construct or mental picture that helps one understand something that 
cannot easily be observed or experienced directly.” (www.learning-
theories.com).   
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This study explored the use of these instructional strategies 
(feedback, scaffolding and modeling and a combination of them) in the 
development of oral skills among fifth-grade learners in a public 
primary school, to promote a suitable oral interaction into the 
classroom.  These are the questions that guide the study: 
 
2.1RESEARCH QUESTIONS  
 1. How does the teacher´s feedback, modeling and 
scaffolding contribute to the oral language development of 
fifth-graders in a public school?  
 2. How does this study contribute to our development as 
English teachers? 
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3. LIT REVIEW 
Oral communication in any language is the most relevant ability 
human beings have to interact with each other. Bygate (1987), argues 
that “After all, speaking is a perfect possibility to express social 
solidarity, to show social position and to demonstrate professional 
development. It is a means of learning; yet, for many people, the ability 
to speak a foreign language like English opens a door to learn from 
many other subjects. For this reason, teaching and learning to speak 
receive greater attention and get more respect.” (p. 5).  
Thus, promoting oral interaction into the classroom through 
input, output, feedback, scaffolding and modelling are the factors 
considered in this study to help promote learners’ oral skills. 
 
3.1 INPUT 
Input, in instructional settings, is the stimulus that learners 
receive through their senses (vision, hearing, touch, smell, and taste). 
Van Patten (2003), argues that input in instructional environments is 
every communicative intent learners can encounter into the classroom. 
For instance, input in a foreign language classroom can be every single 
piece of information that can be found in the speech, mimics, gestures, 
and other elements teachers and students use to transmit a message. 
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According to Krashen (1985), second language acquisition is the result 
of comprehensible input that is received by learners. When learners 
receive suitable input in the target language, this amount of 
information can be used by them as a resource or support to build 
their own items. Besides, this suitable input can work as a facilitator in 
the students’ learning process. Thus, the appropriate and effective 
input teachers provide and empower with their students is a quite 
relevant element in the process of acquiring a foreign language. For 
Beckman and Antony (2008), native language and second language 
acquisition are influenced by the quality and the amount of input 
learners receive. For foreign language learners, both the quality and 
the quantity of input they obtain play an important role in the process 
of their foreign language acquisition.  
It is important for foreign teachers to provide suitable input to 
their students to make the learning process successful. Hatten Locher, 
Vasilyva, Cymerman, and Levine (2002), point out that the use of 
appropriately planned input in class is important for children to 
expand their language limits. These elements are exposed in this study. 
Input can also take the form of feedback. Since feedback is a means in 
which students receive information, comments, suggestions, etc. that 
come to students from anybody else.      
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3.2 FEEDBACK 
 Feedback in instructional setting is the reinforcement teachers 
provide to their students through comments and models given in both 
written and oral form. According to Kepner (1991), feedback is a 
channel, resource, or way used to inform students how their learning 
process goes. In other words, feedback is a channel for teachers to 
make students realize about what aspects they must improve in their 
leaning process   or make students reinforce their progress and avoid 
possible fossilization (Qian, M. & Xiao, Z. 2010). 
Feedback is used as an effective teaching strategy to enhance the 
students’ learning (Konold, Miller, & Konold 2004 and Stronge 2002). 
Thus, feedback is a useful tool used by teachers in classrooms to raise 
students’ awareness about the weaknesses they present in their 
learning process. Biggs (2003) argues that feedback encourages 
students to an effective learning; as a consequence, students need 
suitable feedback during their learning process. Examples given by 
Lynch & Maclean (2003) show that through formal correction teachers 
make their students realize about their mistakes like recast, that is, the 
reformulation of all or part of the learners’ utterance, or repetition, 
that is, the teacher’s repetition of learners’ incorrect utterance, usually 
with marked intonation to highlight the error. 
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 Lynch & Maclean (2003) explored in their study the effect of 
feedback to improve the spoken performance with five advanced 
learners. These learners must prepare expositions which were filmed 
by the tutor who revised these with his students, in order to give 
feedback to each of them on their oral productions.  The researchers 
concluded in their findings that oral contributions like comments, 
suggestions, corrections, and clarifications given in individual form to 
the five participants by their tutor helped them to improve and 
advance on their oral language development.  
 Another contribution of feedback is found in the work of Vitienė 
& Mičiulienė (2008), who conducted a study with 30 students who 
took a French course in a web setting. The researchers wanted to 
analyze the effects of suitable feedback on their oral productions. 
Students had to record their oral productions, which were sent to the 
teacher and then the teacher sent every single student a suitable 
feedback with all the corrections they should make.  Therefore, the 
study revealed that the number of mistakes made by the students 
decreased gradually. Vitienė & Mičiulienė concluded that suitable 
feedback helped students avoid mistakes they previously made and 
this led them to progress in their oral productions. 
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 Feedback is an effective and significant input to learn a second 
language. For this reason, learners need a chance to show their output 
(writings, oral productions or gestures to transmit a message) they 
have gotten throughout their learning process, because through 
constant practice learners can reach the expected goal: to acquire 
accuracy in another language.   
 
3.3 OUTPUT 
An educational environment, Output refers to the information 
learners can produce through their channels of communication such as 
their writings, their oral productions and their gestures, to convey a 
message. Swain (2005) & Van Patten (2003) define output as the result 
of knowledge learners have acquired. In the same vein, Lynch& 
Maclean (2003) highlight output as a means in which teachers can 
notice how much students know about something. To reaffirm the 
importance of output, Swain (2005) argues that in addition to input, 
output is also essential in the student’s language learning process. 
Swain (1993) points out that output helps learners to perform an 
effective oral language development. All the information leaners 
generate facilitate their language competences; thus, through the 
practice of the language, learners can improve their oral 
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communicative ability.  The learners’ oral production is called 
comprehensible output. This, according to Krashen (1998), is the 
learners’ attempts to transmit a message even when they have to try 
repeatedly until they get the correct form of the items they produce. 
Furthermore, output is not only the learners’ production, but also the 
mental process that embeds other systems. Van Patten (2003), 
describes these systems as “access” and “production strategies”. 
“Access” is a mechanism in which learners look for words in their 
brains, and “production strategies” are the organization of those words 
to emit the message. Thus, when learners emit a message, this implies 
a mental process in which they need to look for words; then, they have 
to organize their ideas in their minds and finally produce the message.     
 Since this is a complex process, teachers need to promote a 
suitable communication in the classroom that helps students to 
improve this cognitive process in order to have a successful oral 
interaction  
 
 
3.4 SCAFFOLDING 
In educational settings, scaffolding works as a teaching strategy 
that helps learners to advance, taking into account their prior 
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knowledge. Vygotsky defines scaffolding instruction as the “role of 
teachers and others in supporting the learner’s development and in 
providing support structures to get to that next stage or level” 
(Raymond, 2000, p. 176). Thus, scaffolding is presented when teachers 
and adults guide the children learning process to help them move 
beyond their previous stage of knowledge.  
Scaffolding has been interpreted in diverse ways in terms of 
education. Wells (1999) identifies three important features that give 
educational scaffolding its particular character: 1) the essentially 
dialogic nature of the discourse in which knowledge is co-constructed; 
2) the significance of the kind of activity in which knowing is 
embedded, and 3) the role of artifacts that mediate knowing (p.127).  
In this manner, scaffolding figures as a strategy to guide cooperative 
learning. 
Scaffolding has also been related to the Zone of Proximal 
Development (ZDP) by Vigotsky (1962, 1978). Second language 
researchers have called the Zone of Proximal Development the heart of 
scaffolding. (Berk, 2001; Daniels, 2001; Wells, 2001; Krause et al, 2003; 
Mc Devitt & Ormrod, 2002). In the process of learning a second 
language the Zone of Proximal Development represents the interaction 
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that occurs between the teacher and the apprentice or between learner 
and another learner with high proficiency, or adult and children. The 
zone of proximal development is when novice learners receive the 
instruction to advance one step beyond the previous one.  
Thus, the English Foreign Language (EFL) classroom, scaffolding 
is recognized as an instructional strategy that supports the learners in 
their learning process, where the purpose is making learners gain 
knowledge, skills, and confidence gradually (Young, 1993). Scaffolding 
is an important technique for second and foreign language teachers to 
use on their students to construct effective knowledge and language 
abilities where both of them participate in the process. 
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4. METHODOLOGY 
4.1 Type of the study  
This study was carried out with a Descriptive and Interpretative 
focus.  As interpretation and description are distinctive features of 
qualitative research, this study is a qualitative study. By using this type 
of study, we wished to illustrate and infer the elements that get 
involved in the lack of oral language development among fifth-grade 
students in a public school in Santa Rosa de Cabal, Risaralda. 
Qualitative Research is all about exploring issues, understanding 
phenomena and answering questions, based on feelings and beliefs 
(Ereaut, 2002). 
4.2 Researchers’ Role 
The researchers were Faber Aristizábal and Gloria Milena 
Aguirre.  Faber’s Role was that of an English teacher, while Gloria’s role 
was that of an observer. Faber was the teacher during all the sections 
in which Gloria was the observer without taking participation in the 
class interactions.   
4.3 Context 
 This study was conducted in the public elementary school 
“Josefina XIII”, located in an urban area of Santa Rosa de Cabal, 
27 
 
Risaralda, Colombia. This elementary school has almost 3200mt2, with 
24 classrooms, 2 computer labs, 2 playgrounds, 2 auditoriums, 1 
biology laboratory, 1 library, 1 teachers´ lounge, 2 school houses, and a 
general cafeteria for both teachers and students. This school holds a 
population of 780 students. According to reports from the school’s 
secretary, most of these students belong to low and middle 
socioeconomic background.  
 Furthermore, this institution has 20 full-time teachers. These 
teachers are divided in two groups. The first group works with 
elementary grade levels where they have to teach all the subjects.  For 
instance, the teacher assigned to teach in the first grade has to teach all 
the subjects such as math, Spanish, social studies, biology, etc.  The 
second group has to work teaching to different grade levels. These 
teachers teach only one subject in these groups. For example, a teacher 
with a main training in math teaches that subject in some groups 
assigned by the coordinator. The number of the first group of teachers 
is 9. They are divided like this: 3 teachers for pre-school, 3 for first 
grade, and 3 for second grade. The number of the second group of 
teachers is 9. These teachers teach in third, fourth, and fifth grades.  
In addition to the full-time teachers, Josefina XIII School has a 
group of by-the-hour teachers who work in the areas of English, 
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physical education, music, and art. The students’ parents are 
responsible for the payment made to the by-the-hour teachers, 
through the coordination of a parent’s association leader.  These 
occasional teachers are, for the most part, students who are 
finishing their professional studies.     
4.4 Participants 
 The English teacher who participated in this study (Faber 
Aristizábal), who is also one of the researchers, has taught in the 
Josefina XIII school during the last three years; the other participants 
were three fifth-grade students (Yaneris, Stephanie and Daniela). Their 
ages range between 10 and 11 years old. They have been receiving 
English classes during second, third, and fourth grades for about 50 
minutes per week with the same English teacher. According to the 
MEN’s curriculum standards, these students should be in A2 level of 
English proficiency. At the A2 level, they should be able to produce and 
answer short questions, to ask for information, and to follow and give 
simple instructions. Yaneris, Stephanie and Daniela were selected 
because they showed to be in level A1 when they were supposed to be 
in be in level A2, where learners should be able to follow simple 
conversations, read a simple text with the help of images, write in 
simple form information about he/she, others and the world around 
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him/her, answer simple questions and express ideas with simple 
phrases and sentences. According to their English teacher this A1 level 
is reflected not only in their English grades but also in their 
performance in English classes.  
4.5 Instructional Design 
 Our instructions were delivered in a group of 43 fifth-grade 
students, but from them only 3 students were selected to be observed 
by the researchers to check the effects of the study. The study lasted 
5months with session of ninety minutes per week in three phases.  
First phase 
 Trying to give a solution to the shortage of oral interaction in the 
classroom, the teacher gave feedback in written form. The teacher 
wrote the corrections of the students´ mistakes on the board and in the 
students´ notebooks.  This tool was carried out in written form since 
the teacher assumed that students could better grasp the corrections 
given by him. However, the implementation of this tool in written form 
was not providing oral language development as the teacher expected. 
We realized that the problem was that the teacher only gave feedback 
in written form and did not promote oral activities in which feedback 
and oral language development can be promoted.    
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Second phase 
Being aware that the feedback was not giving the expected 
results, the researchers decided to implement different oral activities 
that allowed the involvement of all the perception channels of the 
learners, as well as the diverse forms of feedback implementation. The 
activities carried out were peer and sub-groups interactions (role 
plays, guessing activities, monologues, retelling stories, ect.) in which 
learners provided peer feedback. 
Another activity implemented was individual presentations in 
front of the group, where learners received feedback from their 
teacher and partners. Presentations are useful for students to 
internalize expressions, words, and short sentences. Snow (2007) 
states that presentations allow students to develop oral skills because 
they can have the chance to “prepare and practice in advance so that 
they can polish both content and language (e.g., vocabulary, grammar, 
pronunciation, intonation) before having to speak English in front 
other people.”  (p. 112). Nevertheless, the oral interaction among 
students keeps on being low. 
Third phase 
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We then added two more strategies: scaffolding and modeling, as 
a complement of feedback to enhance learners’ oral skills. We 
implemented activities such as choral drill and classroom chat to give 
students a model to follow.  Choral drill is the exercise in which the 
teacher says something and the students repeat it. Drills are a useful 
means for students to get familiar with the sounds of words and the 
intonation of expressions.  Choral drills are a safe way to get the 
students started on taking the risk to say something in English. 
Classroom chat involves informal conversation between students and 
teacher and can be used as a warm up to introduce a topic before 
moving into more structured activities (Snow, 2007). 
Scaffolding was implemented like a support to connect the prior 
with the new information, expanding in this way the students’ 
vocabulary to build new items. For example, the teacher presented the 
topics related with professions, places, and the verb to be. 
  
4.6 Methods for Data Collection 
Observations  
The observations were documented through field notes, audio– 
recording, and video– recording. These observations were performed 
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in 6 classes following this methodology: two observations at the 
beginning, two at the middle, and two at the end of the study to analyze 
the process along the period of the research.  
Interviews  
This study had only one interview done at the end of the study. 
The idea of this interview was to analyze the participants’ perceptions 
about the feedback they received and the impact of this on their oral 
language development. The interview was intended to collect the 
perceptions of the 3 participants: Stephanie, Yaneris and Daniela.  
 
Teacher’s Journal  
 
In the teacher’s journal we documented the important aspects 
that contribute to our study.    
 
4.7 Data Analysis 
 After we finished all the school sessions, we transcribed the 
audio recordings and interviews. Then, we examined the short videos 
recorded by one of the researchers to analyze all the pieces of 
information collected from every single session in the classroom that 
was schematized according to the each research question. This is to 
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find interesting topics and situations experienced by each of the 
participants of the study, to consider the most relevant factors that 
intervene in the lack of oral language interaction among these students 
in the classroom. 
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5. Findings and Discussion  
5.1 The teacher´s attitude and the kind of activities used in 
class were elements that interfered on the students´ 
learning process     
 
The teacher’s negative attitude and the erroneous selection of 
the activities influence the leaners´ participation in class and their oral 
language development negatively.  
In this study, one of the researchers plays the role of a teacher. 
He has been working with this group since two years ago. He has been 
characterized in the school by his strong temper. These are evidences 
of how the teacher’s attitude and the selection of the activities interfere 
negatively on the learners’ oral language development.   
From observation 1 
Teacher: Yaneris I am. Now, you……? complete, please 
Yaneris: (she does not answer anything) 
Teacher: Yaneris, a estudiar. Now, Daniela you ……..? 
Daniela: (she does not answer anything) 
Teacher: Daniela you are, he is, she is,They…..?  
Daniela: (she does not answer anything)  
Teacher: any volunteer?... 
Nobody answers; students keep silent. The teacher’s facial gesture 
changes and he raises his voice saying “¿Son niñas bobitas o 
sordas?,¿Cual de las dos?.” 
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Some students: bobitas… sordas, teacher.  
Teacher: (he was serious) 
 
Then, the teacher switched for a writing exercise that consisted 
in organizing some sentences in a correct order and writing new ones 
following the given examples.     
After, the teacher organized a peer conversational activity in 
which he asked some students to come in front of the class to do the 
exercise. However, the students refused doing the exercise in front of 
the class. This was the teacher’s reply: 
“Yo no sé, son felices calentando puesto… ni pagándoles participan. 
Listo. ¿No quieren hablar? Vamos a escribir. Abran los cuadernos. 
(With a strong tone of voice)” 
 
With a strong tone of voice the teacher explained the following activity:  
“Ok, you have some photos on the board, so choose one and describe 
it in four lines”   
Student: lines  
Teacher: lineas, renglones (he said aloud)  
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This is an evidence of the exercise done by Daniela  
 
From observation 2 
The teacher enterer the classroom and some students replied the    
following: “ay ya toca clase de inglés… no que pereza a…” 
From observation 3 
In the middle of the activity, the teacher watched one student 
chatting with a partner. The teacher’s reaction was to scold that girl, 
through the use of ironical expressions: “Bravo, bravo, Tania, bravísimo, 
no participa y vive molestando la vida. Tranquila, que yo me la arreglo 
despues”. Students kept silent during the rest of the activity. 
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From Interview 
¿Te gustaba participar en clase  antes, ahora, como te fue?  
 
This is an answers provided by a student: antes “no… a es que el 
professor era tan regañón y alegón jummm y me daba miedo… y mire 
que me daba pena....... 
 
Source: Journal August 25th 
 
“Today I gave the class but I didn´t feel comfortable because my 
students did not participate they were very noisy. I had to call them 
down all the time and I feel they are not improving. I am getting 
frustrated……..  
 
Through these set of evidences presented above we observed that 
the teacher´s negative attitude made students be silent after his 
disparaging comments. Besides, the selection of the activities (writing 
activities) implemented at the beginning of the study did not facilitate 
the students’ oral language development.  
 
The change of the teacher’s negative attitude and the correct 
selection of the activities to promote oral language development 
helped students advance in terms of their oral language interaction in 
class. The evidences: 
From observation 1 
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  The teacher performed a peer exercise in which students had to 
share information about them. The learners performed the activity 
very well. These are some students’ comments during the activity.  
Stephanie: you are ugly, hahaha..  
Juliana: ugly!!!! No, beautiful, la que es ugly es usted. I am 
beautiful, I am smart.  
 
Source: Journal August 25th 
 
…….. I need to start implementing other strategies like omitting the 
grade of the activities and, instead, rewarding students just for their 
participation, with happy faces, exonerating them of presenting 
quizzes, going to the break earlier, etc. in order to make them 
participate… !God help me¡”  
 
 
From second observation 
The teacher performed some oral activities (guessing games) 
where the students were asked to stand in front of the class and 
describe people. Most of the students participated in these activities. 
Students’ behavior in this class was different from the previous one. 
Students tried to participate as much as possible using Spanish and in 
English. Besides, the teacher’s behavior changed in this observation. 
This time the teacher did not scold any student.  
Teacher: ok, who wants to start? 
Yolanda: I teacher, yo, yo, siii. 
Teacher: ok, come on … let´s start.  
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….. 
Teacher: excellent, give me the five.  
 
(Journal September 1st) 
“…….., I promoted more oral activities this morning and started to 
avoid  rude comments about my students´ behaviors. Today I feel 
more comfortable” 
 
In the third observation, 
The teacher performed some oral activities in which the students 
had to answer the teacher’s questions. Most of the group participated.  
From 4th observation: 
The teacher organized different oral activities, such as peer 
conversations, expositions and other task, in order to cover the 
different learners’ perception channels and to increase oral activities, 
to improve learners’ oral skills. As a result, the students’ participation 
increased gradually, class by class. Both the teacher and the students’ 
attitudes changed; students had more participation in class and the 
teacher omitted his negative comments about them.  
Teacher: next one  
Daniela: teacher, yo quiero, pero usted me ayuda, ¿si? 
Teacher: yes of course. Are you tired? (Making the mimic)  
Daniela: cansada, ¿cierto teacher? 
Teacher: yes, I am tired (Making the mimic again)  
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Daniela: espere, teacher… No, I am not tired, I am …. No se que decir  
Teacher: energetic 
Daniela: mire teacher. No, I am not tired, I am energetic 
Teacher: excellent Daniela, give me the five. 
 
From an interview with the teacher: 
Researcher: what did you do to make your students participate 
more in class?  
Teacher: “Apart from the different strategies I applied, I talked 
with my students about the importance of participating in class, 
because this helps them to improve their English level.”   
From Interview 
¿Te gustaba participar en clase  antes, ahora, como te fue? 
 
Student: “......... ahora, ya no tengo miedo, es que ya todas participamos 
entonces ya no me da miedo y pues es que el teacher nos ayuda, si ve” 
 
 Contrasting the different evidences took through the study we 
determined that the teacher´s positive attitude and the activities 
focused on oral language development increased the learners’ oral 
participation.  
As a conclusion, it was found that the teacher’s attitude and the 
selection of the activities implemented at the beginning of the sessions 
were inappropriate to develop the learners’ oral skills. Learners 
wouldn´t develop oral skills if their teacher scolds them constantly. We 
agree with Tanveer (2007) who argues that “Many language learners 
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think that the authoritative, embarrassing and humiliating attitude of 
the teachers towards students, particularly when they make mistakes, 
can have severe consequences on learners’ cognition and their 
willingness to communicate in the class.” similar situations were 
presented in our study. We found that the teacher’s disparaging 
comments made students not participate orally in class.  
This study contributed to our development as English teachers 
helping us realize that the teacher’s attitude and the selection of the 
activities are factors that influence the learners’ learning process 
negatively or positively.  
 
 
5.2 Students showed unwillingness to speak when 
class activities focused on writing 
Students completed simple written activities but were reluctant 
to read or paraphrase their answers aloud in English when the teacher 
asked for it.  
We can see in the figure number 1 a written description that 
Stephanie gave us.  
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Figure 1 
 In the following transcription after the teacher corrected 
the written mistakes we observe that Stephanie was unwilling to 
produce the same description in oral form. 
Teacher: ……. come to here and do it in front of your partners  
Stephanie: no teacher allá si no…  
Teacher: come, come 
Stephanie: no teacher no  
 
This phenomenon was repeated with other students.  
Teacher: ………. Now, Daniela you…..? 
Daniela: (she does not answer anything) 
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Teacher: Daniela you are, he is, she is, they…..?  
Daniela: (she does not answer anything)  
Teacher: any volunteer?... 
Nobody answers; students keep silent. 
Tanveer (2007) who argues that “…the authoritative attitude of 
the teachers towards can have severe consequences on their willingness 
to communicate in the class.” this may explain why the students did not 
want to read their writing in front of the group.  
5.3 Students responded positively in their oral 
production when they were exposed to modelling in oral 
activities 
Modelling had a positive effect on students’ oral production, 
students responded correctly when the teacher asked a question in 
oral form making mimics and gestures.    
We can see in the following transcription that Laura responded 
correctly after the teacher asked  
Teacher: ok Laura, are you sad? (making the mimic)  
Laura: No, I am not. 
Teacher: ok very good. But Laura, remember the example. No, I am not sad, I am 
…. 
Laura: ok, ok … pregunteme otra ves teacher  
Teacher: are you sad?  
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Laura: No, I am not sad, I am happy (jumping and smiling)  
Teacher: uy excellent  
 
The same happened to other students. In these cases students asked 
the teacher in Spanish just to corroborate the information.  
  
Teacher: ….ok, Are you tired? (Making the mimic)  
Daniela: cansada cierto teacher 
Teacher: yes, I am tired (Making the mimic again)  
Daniela: pere teacher… No, I am not tired, I am …. No se que decir 
Teacher: energetic (making a mimic)  
Daniela: mire teacher. No, I am not tired, I am energetic 
 
Teacher: now, Yaneris 
Teacher: Yaneris, are you tall? (Making the mimic) 
Yaneris: alta, emmmm 
Teacher: yes. Repeat, yes/no I am …. 
Yaneris: yes, I am tall, I am not small hahahahah 
Teacher: excellent, congratulations. 
 
Herrell, (1999) argues that modeled talk is the use of gesture, 
visual, and demonstration and explanation are made. Gestures and 
modelling provide examples for learners to follow and lower the 
anxiety since they know exactly what to do because they have seen the 
direction for content modeled. This may explain why the students 
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responded positively in their oral productions when the teacher gave 
them models to follow.      
 
5.4 Connecting learnt vocabulary with new one helped the 
students to produce short oral discourses. 
Students integrated new topics with previous ones to produce 
short discourses having more oral interaction in class. 
In the following transcription we can notice that after the teacher 
introduced the new topic Yolanda made a sentence using the new topic 
adjectives with the previous one members of the family.    
Teacher: ………tell me who he is?  (Showing a picture put on the board). 
Yolanda: Father  
Teacher: very well, describe your father for me please. 
Yolanda: my father is handsome, intelligent and tall, y ya 
Teacher: ok, very well done.  
 
The same phenomenon was repeated with other student using 
places and adjectives.   
Teacher: ok Daniela; tell me, what is it? (Showing a picture) 
Daniela: a Hospital. 
Teacher: well, the hospital is blue, red, big, small, big, what.  
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Daniela: is white y small 
Teacher: ok Daniela, The hospital is white and (the teacher changed the tone 
of his voice to pronounce and) small. Repeat again Daniela. 
Daniela:  the hospital is white and small. 
Teacher: excellent. 
In other transcription we can observe how Stephanie produced a short 
discourse.    
Stephanie: (she stick a poster with a photo of her father) my 
father. My father is tall, fat, elegant, handsome and intelligent. He 
is a driver, he lives in Santa Rosa. 
 
Young, (1993) argues that the purpose of scaffolding is making 
learners gain knowledge, skills and confidence gradually. This may 
explain why students could produce small oral discourses connecting 
learning topics. 
5.5 Students need to listen to several oral corrections 
to speak correctly  
Students provided correct oral sentences after listening to 
several corrections in oral form from the teacher or other partners.     
We can see in this transcription how the students needed to be 
corrected several times on their grammatical mistakes and the 
pronunciation of the words to speak appropriately  
Yolanda: he is Pipe Bueno, he is beautiful  
47 
 
Teacher: listen to me Yolanda, you are beautiful, Pipe Bueno is handsome, 
my mother is beautiful; my father is handsome              
(making emphasis on the gender)   
Yolanda: y por qué teacher? 
Teacher: beautiful for girls and handsome for boys (pointing students with 
his finger) 
Yolanda: ah, bueno teacher, Pipe is handsome, he is sexy, …he is thin, y he is 
tall, a y he is singer  
Teacher: not y and he is tall and, he is a singer, a singer (emphasizing the 
mistakes), repeat 
Yolanda: he is tall and he is a singer, si 
Natalia: Jennifer Lopez is beautiful /beotiful/, eemm teacher como es y 
Teacher: and, and. My mother is tall and beautiful /bjurifol/(emphasizing 
the pronunciation of /bjutiful/)  
Natalia: Jennifer Lopez is beautiful and tall (pronouncing correctly) 
Teacher: good, good, and – beautiful, ok good. 
 Carlos: Natalia Paris is a model, she is tall y thin 
 Teacher: and, she is tall and thin (making emphasis on and) 
 
Lynch & Maclean (2003) concluded in their findings that oral 
contributions like comments, suggestions, corrections, and 
clarifications given in individual form helped learners improve and 
advance on their oral language development. Also,  Lynch & Maclean 
(2003) show that through formal correction teachers make their 
students realize about their mistakes like recast, that is, the 
reformulation of all or part of the learners’ utterance, or repetition, 
that is, the teacher’s repetition of learners’ incorrect utterance, usually 
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with marked intonation to highlight the error. Moreover, Vitienė & 
Mičiulienė (2008) concluded that suitable feedback helped students 
avoid mistakes they previously made and this led them to progress in 
their oral productions. This may explain why the students progressed 
both in their oral grammar and pronunciation through receiving 
several corrections. 
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6. Instructional and Research Implications 
 
 
Along this process we found both instructional and research 
implications.  Instructional Implications are those pedagogical issues 
found through the development of this study and Research 
Implications are those issues found through the investigation of this.  
 
6.1 Instructional implications:  after carrying out this study we 
noticed that the development of learners’ oral abilities requires 
language teachers to provide students with enough oral activities 
where learners can receive suitable input and afford output on which 
teachers provide them suitable feedback as well, especially in large 
groups in public schools where giving oral feedback is complex.   
On the same way scaffolding and modelling are valuable 
elements language teachers must bear in mind as channels to deal with 
language information into the classroom. Besides, the mixtures of 
modelling and scaffolding allow the reinforcement and facilitation of 
the students’ foreign language learning comprehension and avoid the 
use of L1.  
 
6.2 Research implications: after conducting this study, we 
consider that other elements could be explored to promote oral 
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language communication into the classroom such as, How to improve 
students´ oral competences through the use of suitable oral feedback in 
large group, Exploring how modelling allows language teachers to 
avoid the use of L1 in a foreign classroom, and Exploring diverse oral 
activities to develop oral communication into the classroom. As each of 
the above elements played a relevant role in this study, we consider 
that the exploration of these can bring interesting contributions to the 
development of oral language communication in EFL settings.  
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7. Limitations of the study 
 
This study presents relevant limitations that need to be 
considered and taken into account. One of the most relevant 
limitations in this study was the initial methodology and the kind of 
activities the teacher applied in order to have the students 
participating vocally. Therefore, the teacher had to revise the 
methodology and the activities he was applying in class. This was in 
order to deal with the noticeable shortage of oral participation the 
students had at the beginning of the study.     
Another limitation of this study is related to the deficiency of 
opinions submitted by the students in terms of the methodology, 
strategies and procedures the teacher applied in class. The students 
did not give their opinions since they thought that these comments 
could be known and used by the teacher having negative impacts on 
their grades. The students limited to give comments in the interviews 
and in class even though the interviews were not performed by the 
teacher. And the students´ comments would have had significant 
contributions in this study. 
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    Another limitation that needs to be addressed concerning the 
present study is related to the academic writing and the different 
instructions we have received to achieve this study. The academic 
writing we received along the learning process of the university was 
not good enough to write academically as this thesis requires. Besides, 
we did not receive a guided instruction for this kind of writing and 
since we started this study we had different professors and each with 
different instructions and point of views respect to the achievement of 
this study. And these diverse instructions and points of view have 
caused us difficulties at the point to get us confused what of the 
professors´ methodology we should apply for the accomplishment of 
this study.   
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8. Conclusions 
 
The first conclusion that we draw from this study is that suitable 
input into the classroom is a quite important factor that helps learners’ 
advance on their oral language development. This suitable input 
conveyed through different activities teachers promote in class taking 
into account the students´ needs and learning styles help learners 
explore English language in multiple manners. These multiple manners 
allow learners to deal with the information they encounter in the 
classroom through their own learning styles and preferences. The 
information learners receive and with which they deal with serves 
them as a resource to produce their new oral production then. 
  
 The second conclusion we draw from this study is that feedback 
is more than an instrument to correct the students´ mistakes. It is a 
resource to create security on learners when they have to produce 
their own oral items. Besides, it can be used like a mechanism to 
transmit security and motivation on students to take part in the class.  
 
 The third conclusion we draw from this study is that modelling 
and scaffolding are essential resources in an EFL classroom because 
these two resources help teachers to avoid the use of L1 and increase 
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the English oral interaction between teachers and learners. Besides, 
modelling and scaffolding increase learners ability to grasp and 
interpret the information they receive in another language.  
  
 Finally, we can conclude that feedback supported on modelling 
and scaffolding facilitates the students´ learning of English as a foreign 
language. So, modelling and scaffolding build a channel for teacher to 
correct students in a more dynamic form. Besides, the use of these two 
elements to give feedback allows teachers avoid the use of L1 and 
increase the students´ language skills.     
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10. Appendixes 
 
10.1 Appendix 1 
Interview  
Questionnaire:  
 ¿Te gustaba participar en clase  antes, ahora, como te fue? 
 ¿Cuando el profesor te corrige por algún error que cometes  en 
tu pronunciación, como te sientes? 
 ¿Cómo ves las correcciones o los comentarios que tu profesor te 
hace cuando hablas en inglés?   
 ¿Cómo te comportas cuando te toca hablar en público? 
 ¿Qué opinas cuando tu profesor hace varias actividades sobre 
el mismo tema? 
 ¿Crees que las actividades que utilizo tu profesor este año 
para que tu aprendieras, fueron mejores que la de los años 
anteriores? ¿Por qué? 
 ¿Que pensabas antes de que toda la clase fuera en inglés? y 
ahora? 
 ¿En la casa alguna vez has practicado las palabras que el 
profesor de inglés te ha enseñado? 
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10.2 Appendix 2 
 
 
THE STAGES OF SECOND LANGUAGE ACQUISITION 
 According to Krashen and Terrell (1983) the process of acquiring 
a second language goes through a set of stages that are divided in 
Preproduction, Early Production, Speech Emergence, Intermediate 
Fluency, and Advanced Fluency. Each learner must travel to these 
stages according to his/her espousing time to the second language.  
For this reason, it is very important for second and foreign teachers to 
know in which stage of the acquisition each of their learners is.  
English teachers must know each of these stages and its characteristics 
in order to provide from effective instructions to suitable tools to their 
students. Besides, teachers can know until where their students must 
go in terms of language learning.   
 
STAGES OF SECOND LANGUAGE ACQUISITION  
 
STAGE  
CHARACTERISTICS 
 
APROXIMATE 
TIME FRAME  
TEACHER 
PROMPTS 
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Preproduction  The students  
 Has minimal 
comprehension 
  Does not verbalize 
 Nods “Yes” and “No” 
 Draws and points 
 
O-6 months  Show 
me… 
 Circle 
the… 
 Where 
is…? 
 Who 
has…? 
Early Production The students  
 Has limited 
comprehension 
 Production one- or two-
word responses 
 Participates using key 
words and familiar 
phrases 
 Uses present-tense 
verbs 
6 months-1 
year 
 Yes/no 
questions 
 Either/or 
questions  
 One- or 
two-word 
answers  
 Lists 
 Labels  
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Speech 
Emergency 
The students 
 Has a good 
comprehension 
 Can produce simple 
sentences  
 Make grammar and 
pronunciation errors 
 Frequently 
misunderstands jokes 
 
1-3 years 
 
 Why…? 
 How…? 
 Explain… 
 Phrases 
or short-
sentences 
answers 
 
Intermediate 
Fluency 
The students  
 Has excellent 
comprehension  
 Make few grammatical 
errors  
3-5 years  What 
would 
happen 
if…? 
 Why do 
you 
think…? 
Advanced 
Fluency 
The student has a near-native 
level of speech 
5-7 years  Decide 
if… 
 Retell… 
Source: Adapted from Krashen and Terrell (1983). 
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Stage 1: Preproduction, this is also called silent period. English 
language learners may comprehend until 500 words, but they are not 
able to produce these words verbally. Children who are learning a 
second language attempt to associate new words in L2 with the 
vocabulary they have in L1. At this stage learners develop oral 
language through the incessant repetition of English, listening 
comprehension, choosing, matching, drawing and miming activities.  
Stage 2: Early production, learners start oral communication 
using one or two phases and making some grammatical erros. At this 
stage learners can reveal their knowledge by short answer to simple, 
either and who/what/where questions. Besides, learners will develop 
an accessible vocabulary about 1000 words. Learners can employ 
these words both in oral and writing way. 
Stage 3: speech emergence, at this stage learners manage a 
vocabulary of about 3000 words. Learners are able to communicate 
using their vocabulary into simple phrases and long sentences which 
sometimes are grammatically incorrect.  
Stage 4: intermediate fluency, at this stage learners may 
manage a vocabulary about of 6000 active words. Learners use these 
words to start making complex statements, state opinions, ask for 
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clarification, share their thoughts, and speak. Learners can also be able 
to get more complex concepts. Teachers can make learners develop 
their learning strategies in this stage.        
Stage 5: advance fluency, at this stage learners have developed 
and learnt all the four language skills (listening-speaking-reading-
writing). Learners can communicate integrating grammar and 
vocabulary making little errors. Teachers should continue making their 
students focus on increasing analysis and evaluation. 
Teachers´ role at these stages is eliciting students to think, 
comprehend, and answer through questions. Teachers always try to 
make more complex questions to make students to move on beyond to 
the prior knowledge.   
 
10.3 Appendix 3 
 
Sample of Lesson Plan 
LESSON PLAN 
Group: 501 
Day:  
Time: 7:50 am 
Nº of students: 42   
Length of the lesson: 70 minutes  
Kind of the activity:  classroom chart  
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Name of the activity: describing myself 
 
Specific aim:  Students will produce small sentences by describing 
themselves 
 
Description: students will listen to the teacher personal description, 
then a description of one famous person.  Thus, following this model 
the students must describe themselves by using the verb to be and 
adjectives (e.g. I am Paul_ I am 20 years old_ I am small and fat, etc). 
Resources: a poster with cards, board, markers and copies.  
 
 
GENERAL AIM   
To empower students to be able to follow the instructions, to get the 
main ideas about the explanation teacher is giving, and to produce an 
oral activity by following a model.       
 
Time Stage Aim Procedures Interacti
on 
Material 
5’ Warm up Follow instruction 
by listening to the 
teacher. 
 
I am going to ask for 
the students to do 
what I am saying to 
them.  
Whole 
class 
Not needed. 
15’ Teacher 
explanation 
To make students 
recognize 
important of the 
verb to be and the 
adjectives to 
describe ourselves  
I am going to explain 
the students how to 
use the verb to be and 
adjectives to describe 
ourselves by giving the 
students examples 
about my personal 
description and the 
description of a 
famous person by 
embodying him. I am 
going to use the poster 
and cards.  
Whole 
class 
A poster with 
the verb to 
be, a poster 
with a picture 
a famous 
person, and 
cards with 
the 
adjectives.   
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5’ 
 
Students 
activity 
To make students 
be able to follow a 
model to perform 
an oral activity. 
 
I am going to give a 
photocopy with a 
model of how to 
describe ourselves to 
the students. This 
model will let the 
students to construct 
their own description. 
I am also going to help 
the students how to 
use that model to 
construct their own 
model 
Whole 
class 
 
photocopies 
5’ Students 
activity 
Students prepare 
their small 
description 
following the 
model given  
Students are going to 
prepare their own 
description with the 
help of the model 
given and also with my 
help.  Students are 
going to use the 
adjectives they have 
written in the English 
notebook.    
Individual photocopies 
40’ Students 
activity  
Students perform 
their description, 
and receive 
feedback.  
Students in pairs 
will be described 
each other.   
Each student is going 
to perform their 
description role. 
Then, students are 
going to organize in 
pairs. Thus, students 
do their roles to 
receive pair’s 
feedback. Teacher will 
pass around the class 
given feedback.   
pairs  photocopies 
 
 
 
Time: 70’  
Comments: _____________________________________________________________ 
 
 
Tasks:                                            Things to Remember:                              Reflexions: 
 
___________________                ____________________   ____________________                
___________________                ____________________         ____________________ 
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10.4 Appendix 4 
 
H i n t s  f o r  R e c o g n i z i n g  a n d  I m p l e m e n t i n g  t h e  
T h r e e  V A K  S t y l e s  
Auditory learners often talk to themselves. They also may move 
their lips and read out loud. They may have difficulty with reading and 
writing tasks. They often do better talking to a colleague or a tape 
recorder and hearing what was said. To integrate this style into the 
learning environment:  
o Begin new material with a brief explanation of what is coming. 
Conclude with a summary of what has been covered. This is the 
old adage of “tell them what they are going to lean, teach them, 
and tell them what they have learned.”  
o Use the Socratic method of lecturing by questioning learners to 
draw as much information from them as possible and then fill in 
the gaps with you own expertise.  
o Include auditory activities, such as brainstorming, buzz groups, 
or Jeopardy. Leave plenty of time to debrief activities. This allows 
them to make connections of what they leaned and how it applies 
to their situation.  
o Have the learners verbalize the questions.  
o Develop an internal dialogue between yourself and the learners.  
Visual learners have two sub-channels—linguistic and spatial. 
Learners who are visual-linguistic like to learn through written 
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language, such as reading and writing tasks. They remember what has 
been written down, even if they do not read it more than once. They 
like to write down directions and pay better attention to lectures if 
they watch them. Learners who are visual-spatial usually have 
difficulty with the written language and do better with charts, 
demonstrations, videos, and other visual materials. They easily 
visualize faces and places by using their imagination and seldom get 
lost in new surroundings. To integrate this style into the learning 
environment:  
o Use graphs, charts, illustrations, or other visual aids.  
o Include outlines, concept maps, agendas, handouts, etc. for 
reading and taking notes.  
o Include plenty of content in handouts to reread after the learning 
session.  
o Leave white space in handouts for note-taking.  
o Invite questions to help them stay alert in auditory environments.  
o Post flip charts to show what will come and what has been 
presented.  
o Emphasize key points to cue when to takes notes.  
o Eliminate potential distractions.  
o Supplement textual information with illustrations whenever 
possible.  
o Have them draw pictures in the margins.  
o Have the learners envision the topic or have them act out the 
subject matter.  
Kinesthetic learners do best while touching and moving. It also has 
two sub-channels: kinesthetic (movement) and tactile (touch). They 
tend to lose concentration if there is little or no external stimulation or 
66 
 
movement. When listening to lectures they may want to take notes for 
the sake of moving their hands. When reading, they like to scan the 
material first, and then focus in on the details (get the big picture first). 
They typically use color high lighters and take notes by drawing 
pictures, diagrams, or doodling. To integrate this style into the learning 
environment:  
o Use activities that get the learners up and moving.  
o Play music, when appropriate, during activities.  
o Use colored markers to emphasize key points on flip charts or 
white boards.  
o Give frequent stretch breaks (brain breaks).  
o Provide toys such as Koosh balls and Play-Dough to give them 
something to do with their hands.  
o To highlight a point, provide gum, candy, scents, etc. which 
provides a cross link of scent (aroma) to the topic at hand (scent 
can be a powerful cue).  
o Provide high lighters, colored pens and/or pencils.  
o Guide learners through a visualization of complex tasks.  
o Have them transfer information from the text to another medium 
such as a keyboard or a tablet.  
 
 
 
 
